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. ‘Thﬂs summary Gf the llterature on. the relatlonshlps
- between oral and written.language points,out that (1) there is a £
similarity between first language acqu*é&tégn'and second language

. .. learning, and (2) children acgquiring Enélz as their first language

S and vnglich-speaking adults. learning a foreign language exhibit

- simpilar syntactic maturlty.‘A so discussed are the results and A

. implications of . a study of -adult A b*c-speakers learning English

" that indicated that these nonnativ peakers tend to differentiate
.English cral and written expressive styles in- way similar* to native
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The purpose of this paper is to 1nform téachers and researchers in
- EngIlsh Education of what:we have recerntly.learned concerning oral and -
' written language relatlonshlps, partlcuTarly among adult foreign language
learners. First, the author discusses findings which support the similarity
of first language. achlSltlon and second langugge 1earn1ng Second she
reviews research on the concept. of syntactic maturity among: chlldren ac-
qulrlng English as their first 1anguage and English- speaking ,adults learn=
.ing a foreign language. Third, she discusses. a study she conducted
using adult Arabic-speakers who yere learning English in the United States.
Results of ‘the study. indicate that this group of ‘non-native speakers tend-4
. ed. to. differentiate .English oran and written expressive styles in ways. .
Do . similar to’ native speakers. ‘This suggests the p0331b111ty of certain .
‘  universals in this relationship. Finally, the author discusse’s the impli-
cations of this for teachers. R ST T
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. ' 1As a teacﬁer; I am nell”awhre of the sense of-ﬁrustration of'teachers,
4w: y ‘ who, unprepared in the area of,teachlng Engllsh as a second 1anguage or
::f% ) d1a1ect, flnd themselves thrust 1ntoqa situatlzn of de=l . wlth_one<or
.more of these “non-tradltlonal".students in the lané:a . EZ¥ts c1assrooh. -
) hWhile I recognizevour immediate ‘needs for nnts-and-bc;;s fagwETs Lo these
"p . ;'prbhlems,‘I‘see an even mpre important»needF-tgg-rmﬂd _ar baosic research on
ot ‘{' questions concerning how. human beings'iearn langu_¢ - thouz ;nvestigatioﬁ'<f
. : ) : . » : o ' . .
- into such questionsﬁas the psycholinguistic relat aszlip o iwezi our ora1 e
'.and written 1anguage,much of ‘our c1assroom methoc. = .wasl __.-ssarily beA
: %ased,on.tria1~ang-error7 On the’ other hand sow - .arr ige .__:ning ; .
: . ) : R

S . - .
. . . . . BN . 2 4




out similarities in the two processes.

]

- of rules.

' flrst .and second 1anguage 1

~

between first-and second language learning, and thus ho need to‘develo

. common theory.

3
LT L
terms of how flrst and second 1anguage learn rs grow in syntactlc maturi

Y a

arnlng and that Eylatlonshlp spec1f1cally 1n(///(;u
y-'

o

Y o~

N\

-

“For some time 1t was belleved that there was: a fundamental dlfferen e

For instance, we know that both

1\' -

a .

. . . . v
However, in recent years, several researchers have pointed

flrst and second language learners make use of language transfer in the
.

v

v

speaker who concludes that 1{ mlce is the plural of mouse th:n blice Is

LN

0.

We also see 'similar use of eongltlve processes such as over- genenaILZAtlon

‘The toddler who says "he goed” for Vhe went" or ghe French

" sense that they build on preV1ously.acqulred knowledge (Erw1n-Tr1pp, 1974)

// the plural of bléhse, 1nd1cate through their errors that the— ar. maklng

. _ he go."

certaln constructlve hypotteses about the way Engllshvyorl

withéut such hypothesiz1ng

tion' of the target lang-

oo, 5 "

English, for example.
jstgges regularizing't

.These same

2 / s —
structures such as =

repositions,- and pr- -

~
T

~one ¢Z us would evex_learn e

~ g ' . )
‘We see a great deal of eviience o

-,,t

b '
this over-generali- .=

child and adul. g2

- A the ‘langu™  =rmes

M

-h form, t.. rea
- t.omit tne 3E)
:a -0 <;ilect TT simp o
“ o . .
rn.ac -construction:-
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in, fact
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sed in preferenCeito;compleX'-

s example,:coordinate‘structnres“arevtypically

A . -

PR . e

. ;m R

Co \ ) N
: ones, and activa voice is preferred over passive.-/«n 1on-c1assroom 1earning S
-~ T ‘ Ty ‘/ : R e i RO ‘ i T

situations, one/can observe the s1m11arity of: both the form and the function e
.r)-O

. o N i
; . “, . - . \. ; / i

‘ e W"
: of sehtences by those who are acquiring a first or second lipguage‘j So , ,
. SRS ! “ ,] . "\ ‘\ e y ;8 { ,‘_.‘, \ T LI P
' A ; Py : RN

a1though the extent to which first and seCOnd 1 rning are re1ated%is sti11'_
. . ] T
argued that both 1nvolve a systematic and rule—governed deve10pmentxand
, ; .
. : ; . o R Dol i N
that 1earners of either their first or second 1anguage teng to employ over-

o

\ 45 ,g .
! ! - A

simplified grammatical ‘structures lS now w1de1y accepted

- . N . >

Common folk—w1sdom a1so gives us insight into the Similarity of first'

’ . =

and secOnd 1anguage acquisition.= The way we ta1k to babies and the way we

- . i \ a ‘
: '4'4

v

" talk. to foreigners lS remarkably similar. That is, we use similar struc—

. R i A

" tures when we speak to. either babies or foreigners, making our adJustmentsff ig{

. . e

Vo . ¢ ' "'\"':;uz G
~on the baSis of the complegity of the responses’we receive from the person;- A
. o . ,:,“\"(‘:'
L addressed : Characteristic of both ‘of " these registers lS the notion of Sy
S : S . \ At . N . Lo u"‘ : . | .‘("L‘

. . . , : .
simplicity--uninflected forms, verbs limited to’ infinitives, imperative or -l

o’ S § . o ! ."." !

third person s1ngu1ar‘»and certain omiss10ns-: the verb BE prepos1tions'

2

. o 3 - .m R . .
{/‘ Lo and articles (Ferguson 1971) ‘ T R’ o

°

Y
R . . H - \ . S . ) ) .

i N PO

f; o o - Of course, this phenomenon lS not limited to English. A few years agc

. Y y
S 5 . - . .

o)y when E'was living in"Poland"Polish friends used?to remark that theyienjayec

Y ..
[ o ; o

Lo hearing me speak my un1nf1ectedaverSion of their 1anguage Jith its conszic-

uous- absence of certain cons§hant c1usters.* They said I s. ‘ded‘"charm;ﬁfv=

o 'l‘,l "

: like a 11tt1e child "} More interesting, they had an intuizy 2 ssnse,'jugf
ZJ:S k o as ve all do, of knowing how to. spe;k in a spec1§1 reglste- :mich'both ::‘..y ‘
\jfﬂ ‘ | ;toddlerdand the;dult”foreigner wou1d find reiatively compre~=n31b1e.: Thio
j%' S 'implies that at least.in(terms of fo k;gramma;s,jspeaker listeners uncea-

=

. sc ‘71y acknowledge certain sim11arities between first and. second 1anguag» .

L , 1earning, regard1ess of. the age of the speakers.

e : .t @ . , . ..
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Aruitoxt provided by Eic:

'Zﬁ;Engiish as?a:f‘reignllanguage.ﬁ‘

"masfanfexampleﬂ

s

S ; y
number of areas 1nc1ud1ng pronunc1at10n and 1ex1ca1 ch01ce, I want to focus

P . X /.‘ . P PR @
H i . » . ’

here on the concept of syntactlc maturlty o o

. . 2 PS /‘

>

.

Intu1t1ve1y we reallze that some structures are probably more difficult

I

- ;

'

et us take re1at1ve élause constructlons

[

;’ . !
1/r
i

In the early stages of language development it is virtudlly .
1mposs1b1e for the chi1d to use szch a conStructionkand similarly it{is

[

typ1ca11y one of the 1ast struc:u:;s mastered by the forelgn 1earner.

When a two year, four month oZx zhild was asked to #epeat certair adu1*

1

. /
sentences contalnlng re1at1vr clanrses, he reduced these to his 0wn leval

v

.of syntactic,mat:f” \rhuc ze 2¢u1t's "The man who I saw yesterday zo:
‘ ! . . . . 4 .

3

-~

- wet" wag.imitatec by tihe chi”: ;¢ ''Z saw the man and he got wet . | Simi-

\ A, ’ o

1ar1y;’th€,aduItfs—;ihe man si: yesterday runs fast' was repeated

o

by the child as a coczdinmate g*miczi:: 'L saw the man and he run fast.

/

. As childrenigrow, zheir o ntax =wwr =oving from thé one-word sentenze =i

about'the age,or oo yoar 7o fiie o :.-;rOpositional sentence at some p:
Ly ) A :
when we.have learaec z:i. tar :x . uage, never a point of stasis; but
‘rather’a continui:g proc 7 _zation. (Shuy, 1979). |
T Keilogg Hunt (e , .. dg ~ed this phenomenon of syntactic macu.
in the writing‘sar._es ol sct? i zhildren in érades 4L, 8 and ié as.well.
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in the writing of skilled adults. As a’measure of syntactlc maturlty, IR ‘

Y - . s

Hunt lntroduced ‘the "T-unit," con31st1ng of one" maln clauserplus any sub-"

ordinate clauseron hon-clausal‘structure that is attached to_or embeddgd-

',ihfiti 1Thus’vin:the.exah;1ea uaed4earlier, the sentenCe:‘ "rhef@anAwﬂé‘i‘
'saw_yesterday rune fast" tohaistegof a aingle.eight-wordlT-uhit,ﬁwhilerthe ;ﬁhik?l
, childls'imitation: "I saw the man*a;d.helrun‘last" contains é four-word'-: T
‘Hunt fouhd that aS'gtudents'grew older, they tended to write longerl:’Lf
@ . o : . . . , S
T-units. "Skilled writers iu his idvestlgation'EZ?xéed!the’tendenej evefﬂ,’, fod
;l h‘ further by producing lengthier olauses. Thus older subjects teh€Ed tolsod%;.-
! bine;sentences; redueihg to words and ohraées what younger subjects ﬁouli
’ twrite as/whole Eentences; The result was ‘that older subﬂects packed a
‘ greeter —am-T o T 3031tlons 1nto feweryucrds ' o ' t e
. | Two yexr . ai: -7 ?untfe‘study;,O;Donuell, Griffin,vand Norrié-(lfﬁf“ i
“investigates syhtactic{reéouroes of éhildren'in soeech ahd writi: -
. aga: utiiiz - 2 T-unit. Like Hunt o Donnell found that at eve“— ::ade
llevci, - S length of the T-unit lncreased * However,' T un1t~ wrTre
B lonier - oo in written‘expreaaion in grade.3,uwhile longer - e
‘writ: o .28 and 7.. lhe‘datalsuggest lthatjas chilﬁreh progress(in
echa . . -v :arm z: conmtrol their ertihé—hore gmrefullj:than'their”speeeh;;
i i a fi-“iv =1 has support/ln”brevloue studies-oflehild language deVelop-:
4' ment, in.. ..o Lul: (1929) and Harrell\(l95.7l). K o
. A.sec: it Lml;ortmt stud; deallng with oral aﬂd wrltten language: rela-~* L
e L

ticuships v. :onducted by“Walter Loban. In 1953 he began to colledt data"‘
¥

:for a long_-~d1ual study of ;Xe language deve10pment of @ group- of kinder-

garten.chll ren that he followed through 12th grade. Loban' ‘s so called




T 7 :
\(=3Vf:f S "communicati%n ‘unit" closely‘resenhled'Hunt's T-unit. ﬁoth.researchers"
:j’;h'f:' ' also a;counted for 11ngu1st1c tanéles, false starts and redundanc1es termed
| t' | garbles" by some researchers ‘and called ”mazes” by Loban.
‘ 3 o . ‘
el 0 Like Hunt and Q_Donnell, Loban agreed that subordlnatlon was ﬁrobably
) _'%?; an,inportant clue.to-syntactic-deveiopment. Loban also-ﬁoinfad -t that ':>
g 'i,l oo broficient speakers and Qr;ters:use a variety c phr saL sStrictusus and ' ;

e . . R Lo

[y

- - -other strategies;to compress ideas and to replace dependent :zlaus:s with

e . ‘ ) : - . \ <
: phrases, N - N
o - ¢ - S “ .
: , . In’¢ :mmary, studjes examining the or?} A tis igel Tel g =
‘o , [} . ' ’ ‘
. ' native-: oot or discourseIhave resulted in tf.. follcming'f:n:'rx&
EREE z I texts zre approximately six times Lo nger i -: ° =
v -it °r countexrparts produced fin the sane —ength oz =i- . . -
- texts also tend to have relztively —ore pour c¢. &S,
;" vrltten dlscourse contains more adverbd and ac ‘ec e
‘ SORREL- : :
L - .- T glative number of words produzed in. bozh oral :nc -ritten
K ot .murse,.in a given time tends to increase with t. - a- . and

- :Ziciency of the school age subject. .This is alr- toua of
. number of clauses, communication un1ts or T-unzzs, and the -
zzn numbexr  of words per unit. " ’

. . "
3) "Somewhefe between grades 3 and 5 a marked change szem: to -
occur in which written prof1c1ency overtakes oral oroficiency: .
~ - Ve in most subJects.

2 : 4),_More proficient subJects tend to use expresslons 0. .¢ zativ~o-
- s ’ " ness (cond1t10na1 hypothetical, and suppos?tlovalj mo=e often
LT than the 1ess proflcient .
v . O
5) Whilé'similar structures are used by all writers, more mature.
" writers use those produced by sentence-combining traasiormations
.o . more frequently. -This includes reducing to words and phrases o
T : ‘ _ what younger writers'would write as sentences. _ < o-

~ =y

e 6) The best indicators of syntactic maturlty in natlve sPeaklng
g i' .- school children are average 1ength of T-units, clause length,
. : . and number of c1auses per T-unit.

v In recent years, the- concept of syntactic maturlty has been applled Eo

- '

v .. . ; X,
o - - . o T

second 1anguage learningj? Thornhill's 1969 d1ssertation was’ one- of the

Aruitoxt provided by Eic:




- .

- * N
P

earllest studies to center around the hypothes1s that second 1anguage
. { : .

1earn1ng recap1tu1ates flrst language acqu1s1tlon and to use the T-unit of

segmentatlon, Using four adul' Spanish speakers studVIng Exglish Thor::aill

=

fade eight weekly taped cc - .rszitiomn- He found thaz i1 terms of the

structural patterns of main-cl: .ic;z  -zan T-unit leng:tt  and incidences

‘of (senténce-combining transforn atios::, zhere were mz:-. pzrallels with fizxst -
language -acquisition.

> N . . -

"~

In 1975 Monroe also condu~":d a seudy using the "-_nit'to analwz:
: & . .
S, TN . : o '
second 1anguage Iearning-devel;-‘ent. This ‘time the target language was o
. French rather than English = .2 subjects ranged =-om American students N

v

in beglnnlng French to Fren"“ atzve spegiers Monr=z - sund that in-the
 first stage subJects used cowordé.ination, in the next .2z subordinztion,

and in’the advanced stage c__..s;al reduction--use of ph: :ses and words where
N 1ess mature wrlters mlght uze whole'sentences~or clausesﬁ So for example, &/j>

. we ?ignt_go from: "The boy is flve and the boy has red ha1r" at the begln-_-
ning 1eVei, to "fhe‘boy,who has red hair is five' at the 1ntermed1ate level,‘

to "The red-headed'boy is fi-ve'iI at the advanced‘level. Monroe'poihtea out

v that this technique;of subordinating seems_to be learned rerytearly_in

second,1anguage'deve1opment. This.impiies a ipEeding up -of the developmental

. process we see in first. langpage 1earners. A study similar to-Monroe*s

f} «

conducted by Cooper in 1976 uslng Amerlcan subJectsZstudylng German, conflrmed -

Monroe.s findings.. Co, ‘. .
-In the most generaf senseg'findings point toward a process o£'syntactic
S e T e - B -
development among second language learners similar to that among first lan-
. . c - [V

o - . . o o
guage -learners, but with an apparent acceleration of the process.™ That'is,

5 ’ e !
.

‘ . PR P e .
P i ] . L. . - . . hd .
. . . o . . M

~F.




- beginning’second language 1earnerswdo tend to usé’coordinate constructions,
' Q followed by_subordination at the‘next”stage, and-afterwards c1ausa1'reduction,

Y -

" but de ve10pment is re1at1ve1y rapid and the trend c@;racterized more by

4 d ‘

- f peaks and_valleys than by the clear linear trend reported with first langoage

*learners. = = - R P . ..

Y
\

Thus farAI'have’disdussed the relatiodship of adult second language

Y - . . . .- Pl
-

learning to child'1anguage.acgpisition; but said almost,abput~comparatiye

[

A

discourse; that is, the relationship of a speaker's oral to his/her written'
- - . . . . A . La f .

'1anguage. ‘A_studva‘conducted dea1s specifically With this topic by

examlnlng pa1red ora1 and written d1scourse of a group of 28 adu1t

’,‘ o nat1ve speakers of Arabic study1ng Eng11sh ~in - the Un1ted States. Method~
. -~ .
&

. ology in the study was based largely on.prev1ous research—uslng native

"

-

) . . hd -

. speakers. Subjects in my study watched a short filmfcontaining no .narra-

¢

s tion. ‘After see1ng the fllm, half. of the group (randomly ‘chosen) responded

to the f11m in an oral 1nterv1ew, wh11e the other half discussed the film
. ! Y . . P

in a written co@position. Data were analyzed using the T unit ‘for segmen- .
‘. .

: %atlon.. F1ve 1nd1ces of language prof1c1ency were used to‘analyze ora1 and .

written discourse: 1) mean 1ength of.T un1ts, 2) percentage of dependent

N ¢

LI

‘clauses to T un1ts, 3) percentage of mazes (false starts, glbberish and non- § ;537

©

meaningf@l redundancies)‘to totaL discourse, 4) ‘mean length of error-free

. . . ’
. . - . e N

T-units, and 5) percentage of error-free\T-units to total T-units. =~ ,——\\\
@ Y

Although the T- un1t has lymltatlons, &pecially in the oral dataio -

g "

diffihult, certainuaspects,of'the ana1ysis'frOmAth1s'study can‘he compared . - .

with findings from similaq_studies'using childrgn acqniring their mother

tongue. S T . ce . - ‘ - ¢
%{ . i . ‘. ' ‘ . N N LY - °
b,‘,{ . LT =~ . . ~
7 . “ . y ) _ “ .
i N 3 a L]
A N . b ’ ‘4'. . ' - . X . . .




“ - - ‘l) Oral compositions were almost twice as long as written-ones,
' ' although oral segments represented only one-fourth the time
~ allotment of written ones (5 mwinutes of oral taping versus

. 20 minutes . of writing). These results are similar-to those\\
I * of otlier studies which "have compared oral anJ‘wrltten dis-
course of native- speakers. ; . . - ‘

~
»

2) Mazes were plentlful in speechyand rare in wr1t1ng This is - .
< gimilar to Logan's flndlng with native- speaklng school ch11dren
- 3) Both mean length of T-units and mean length of error- “free T-.
~° & ' units were longer in written than in oral d1scourse. 0! Donnell
' ‘Griffin, and Norris (l967.81)).report ‘that In their study with .
. . ‘native-speaking chikdren, mean length was greater in oral than =,
-~ in written expression until grade 3 after which the trend re-
- versed. Loban (1976) reported a similar phenomenon aréund
grade 4. Thus the subjects in the present study appear to have
more in common with the more7advanced elementary'school pupils.
. {
o . . 4) The ratio of- adverblal and adJectlval clauses to Trunits was
' ‘ higher in written than in oral language’, expecially in the case .
aiﬂbf ad jectival constructlons, the perpentage of wh1ch more than .
doubled~1n written- expression. '

R

R L These'findings suggest'that the adult foreign lenguage'learners.in,this
o ' 3 ' ' L o . : E
study, similarly‘to‘'native speakers (after about grade three or four).in

ral
1

i
' . .
. . . N . . . o -

previous,studies, tend to uig»a more elaborative and more strictly'controlled‘
‘written than oral style. It is elaborative in the sense that T-units are

v‘ Lo \‘\. P ._ ' . s ‘
longer with a larger percentage of adverb and adjective clauses, and more

. -

N

- N l - . ) . .
“strictly controlled in that fewer words are produced in a given time allot-
‘ : T " - ] ¢
 ment with mazes representing a very small proportion of these words.” Still
PR . ) . LY : . « . )

open to speCulatipn, however, is-the question of how much this is a function
*+ .t . of language training, in the case of the subjects in this study training in_

* English in a Western country wh1ch presumably exposed students to a more
. )

: ‘elaboratlve and f1nely controlled ‘written style as Opposed to a more free

Y 3

ioral style characterlzed by shorter syntactlc ‘units. ' ' ' J

: Although the small number of subJects in this study and the problems
“~ ‘ iy .

/) inherent in comparing stud1es with plfferlng methodologles limit the

.- : B , - .
. . o,

- ' . V . - ® .
, - . PR . e
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' )__'conclusions we can draw, this study does offer additionmal -support for the

) }similarity of first language acquisition and second langj?ga learning. This -

o . co%parability seems to exist even when the first and s cond language learn-*
- g - , S -

N ) S . . - e . . ¢ . L r, - .
ers are separaged by age, language and educational.eyézriencg, and cultural

A Y

backgroﬁnd.—_AithouthsfiLl ?pqulatiue,'this study also opens. up the re-

iéearch queétioh of how universal this phenomenon might_be.'
What does this imply for the classroom teacher df”languagé'arts or .

English'aé a foreign language? Perhaps that puf'studéngs are 4}oser to one

~‘ ¥ ‘_ . - ¢ _ .
o another 'in their language development than we previously assumed, whether - -
- — ’ . . . o . . g i X e
o~ 3 or 30, whether .American or Arabian, whether from a traditionally-oral or -
written culture. "Perhaps age is a.less potent fadtor in learning develop-
S ment than wé‘previousfy have -assumed. This:ﬁight'meén that "stages" rather
. . » N .v_ . " . . oy . . :' -_: .
~ than "ages" wauld be the key word in ideal curriculum planning. .Certairly,
- - this should be taken as T sign for optimisin for &anguage learners of all
_ages and their teachers.
4 ‘ . K ‘ *
. . Q
’ . r ' .
¢ » E' ) ’
- _ - . .
' /ﬂ’ “ A ,
: /
¢ - & —
- t L. b /
¢ b ) L3 ,
- ! /’ ‘ - .
: A
» : ¢ Wt . » -
A = ‘ ‘( 7.
. ' ) s ,-.r
A N / i
(? % .




.+ . . REFERENGES SR

v o T e

Ausubel D. 1964. Adults versus children in second language. learning: "
psychologlcal con31deratlons Modern Language‘Journal 48 *420- 424, .

Cooper, T. 1976. - Measuring erttgh syntactlc patterns of second 1anguage oL

1earners of German. Journa1 of Educational Research 69: 176-183.

: Erw;n-Trlpp, S. 1974. 1Is second 1anguage 1earning 11ke the first? TESOL .
. . guarterlx 9. 111-129. T e _ v . - s —
: Hd;t K. 1965 Grammatical Structures ertten at Three Grade Levels. :'. .
N .. _.Research’ Report No. 3, Champalgn-Urbana, I11.: Natlonal Council” of Do

- , Teachers of English. - - o : .
* f",? ..

and V. Strom .1977. The construction of a second e

Larsen—Freeman, D’
Language Learning 27: ’

language acqu;s;tlon 1ndex of development.
‘123 124 ' S e . S S ’

-, &W . . - . -

.

MRS Loban, W. 1976 Langpage ﬁEVE$meent-: Klndergarten ?hrough Grad_,Twelve- N
‘Research’ Report No., 18.- Ch algn-Urbana, 111 Natlonal Councll,of

Teachers of Engllsh ’

-

)

s o,

nroe, J 11975, Measurlng and enhanc1ng syntactlc fluency ln French
17 -The- French’Review 48 1023~ 1031 - R . SRR (

; ia;nell, 3'- w Gflffln and R. C, %Norrls " 1967, gyntax)%f K&ndergarten _';f
Seand Elementagz School children! A Transformatlonal Analysis. Research

port No. 8 Champalgnnnpﬁ\ha T11. Natlonal ‘gouncil of Teachers LS =

Engllsh e , BN
. — ER O & " _\-’ .

< T . ! . . . . o SR

2 jMa and R. TucKer. 1974

v N

Exror ana1ys1s ‘and éngllsh 1anguage

. .-_4’ o":,. .
R ’,}5;:s:w strategles of Arablc students. ganguage Learnlng 24: . 69-97. - oo ’
v \ L. ’ e ™ : '-/ et T .
”‘~:~’ - uShuy,'R 1979, Language policy in medicine: -some €merging issues. Paper N 3
- . N presented at the.30th AnnuaI Georgetown University Round Table on
o "f Languages and Llngulstlcs, Washlngton, D'C , o ) ’ ’

’ .. . ... N ;
. ‘Slobln, Dan I., and C Welsh" 1973 . E11c1ted 1m1tat10n as a research tool
In Ferguson, C. and Slobih D.

R0 “ in developmental psychollngulstlcs
. (Eds) Studles of child Languag; DeveLOpment., New York Holt, Rinehart
N " &.Wipston, : - _ - ‘
, f . R "‘ﬁ‘/ ' o S,
PO - . Thornhill, ‘D, 1970. A quantitative ana1ys1s of the development of syntactiﬁal
o . ) f1uency\of four  young.adult Spanish. Speakers learning Engllsh - Ph, D
N o d1sser;atlon, Florida State Un1vers1ty - L SRR : :
- S oi Y Lo e : e

A study of the relat: Onshlp of.the ora1 and wrltten English of

R Vann, R.
- " adult Arablc speakers (Doctoral dlssertatlon, Indlana UnlverSLty, 1978)
A
c, . - . RS- I
- PP A o ~ - e
-~ . 1 . ’
Vs e . - R |.n—O' b \ ] : . ‘
- e . (¢ s . . .
. e ] c.. .
L4 . L 3 L . - f
S ! i - \Vﬂ NAMNEN . ! ;Q <
. ’ . . . -
L ’. ) 12 . - ] oo :.. K k.
e A S ;e !
@. - Lt . S N :" s




